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Abstract: 
 
 Differences have been pointed to in the process of achieving tenure within the 
College of Liberal Arts and Sciences at the University of Illinois at Urbana-Champaign.  
Faculty members of color have had to face a considerable amount of difficulty within the 
supposedly objective system at every part of the process. These are hardships that their 
white colleagues have not had to face in the same way, if at all.  This all occurs within a 
system of white privilege and color-blind racial ideologies within the United States and 
points to a need to rework  of how the tenure process needs to change in order to make 
sure this type of racial oppression does not continue any further. 
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Introduction 
 
The racial oppressions found in the United States are to be found on every single 
level, from who gets what jobs to who lives where.  Institutions for higher learning that 
exist within this American context are not immune to this poison, and further, the College 
of  Liberal Arts and Sciences in the University of Illinois  is no exception.  Careful 
examination of the campus climate will reveal this fact, and it is not just what curriculum 
being taught, but who teaches it and at what cost these lessons come at. 
In higher education, it is often talked about how staff and faculty members need 
to be a diverse group.  Calls for a differentiated group of leaders on the university level 
comes from an understanding of the wealth gap between the privileged and the 
oppressed, groups made quite visible through the concept of race, a concept that Helms ( 
2008) defines as, “[including, but not limited to] skin color of oneself, or one’s ancestors, 
  
presumed geographic region of origin, and primary language of oneself and/or one’s 
ancestors.” 
In this piece I shall use the term racial oppression as much as possible when I talk 
about systems in which privilege one racial group over another.  This is influenced by the 
first interview I conducted and is summed up by the following statement by a tenured 
African American male associate professor within the Department of African American 
Studies and History department at the University of Illinois at Urbana-Champaign : 
 
“When you say racism, people associate “-ism's” with ideologies, they begin to 
think its only a set of beliefs.  So if you don't hold the belief that black people or other people of 
color, are inferior to you, innately, biologically, mentally, morally inferior, and if you don't hold 
that belief then it somehow means you're not a racist.  Well what that does is limits our capacity to 
understand the way in which systems of racial oppression function in this society.  When I use the 
notion of racial oppression, I move away from the idea of the ideological component, I don't 
jettison the ideological component, but I see it as interrelated to, linked to, tied to, correlates with 
this system of domination and discrimination.  So for me, it gives me greater explanatory power.” 
 
Wealth is, as many previous works have defined ( Lui, Robles & Leondar-Wright. 
2006; Oliver & Shapiro, 1997) a set of access to certain privileges and “life chances,” 
through inherited assets, social networks, financial gain, and in general, systems and 
resources that make one’s life much more comfortable to deal with.  Income differs from 
wealth as income is merely a set rate of money that one acquires from doing any sort of 
work; as Heintz & Folbre (2000) put it, a family could lose its main sources of income, 
while still being able to keep from drowning in economic distress, and still fall back on 
  
wealth. Wealth is a much more broad and abstract concept that captures multiple forms of 
access rather than just “economic assets (Lui et al. 2006; Oliver & Shapiro, 1997). 
Tenure is an important part in not only further legitimizing one’s role in the 
academic community, but also in attaining and securing a certain access to wealth.  As 
Hora (2001) says, while quoting a legal case in determining discrimination on the 
assignment of tenure:  
“Tenure is a unique employment situation, primarily because of the "long-term 
commitment a decision of tenure necessarily entails." It is very difficult for a college or 
university to terminate the employment of a tenured professor; yet, on the other hand, a 
professor who does not get tenure at the end of the trial period may find it impossible to 
obtain another academic job, even one of equivalent status, since most institutions are 
reluctant to hire someone who did not meet tenure requirements elsewhere. The review 
process that precedes the granting of tenure is therefore critical to both sides (p. 350).” 
 
The difficulty in terminating an employee plays a massive part in access to wealth 
at the university level.  Much legal footwork is necessary to prove discrimination in the 
tenure process as the strive for an objective measure of worth to the university and 
academic community is clouded by vague terms when put into practice (Baez 1998, 
Fenelon 2003, Haag 2005,  Hora 2001, Nunpa 2003 Russell 2003,). Baez (1998) puts it 
quite succinctly that due to their “high visibility, their belief in their diverse perspectives, 
and mentoring they are regarded by others as providing to students of color,” faculty of 
color engage in an uphill battle for promotion and tenure that their white counterparts do 
  
not, through these “excessive service demands” by comparison.  These different 
experiences point starkly to white privilege in the least. 
Tenure 
Tenure is one of many ways one can access wealth and keep it.  The titled 
position of tenure is one that allows the holder to remain at their respective institution, in 
this case a university, practically until very serious “adequate cause” is presented.  It 
allows the holder a great amount of academic freedom with their pursuits in addition to 
what seems to be a life-long contract.  The status is given upon meeting the requirements 
set forth by the institution based on the work by the candidate, specifically at the 
University of Illinois in the College of LAS (which includes the African American 
Studies, History, and English departments; the departments that my interviewees came 
from) in the realms of “teaching and research”  (Hora 2001; LAS TEACHING 
ACADEMY, online). 
The road to accumulating and keeping wealth is defined by one’s access to certain 
privileges, tenure for example, and identities, one of the largest being race.  Studies by 
scholars such as Benjamin Baez (2000), Fenelon (2003), and Christine A. Stanley (2006), 
and have looked to capture the intricacies of how concepts of race, tenure, and wealth 
intersect at the university level, all within the broader context of institutional and 
ideological oppressions within the United States. This author has put to the test the 
research by conducting qualitative research through interviews with one exception, 
instead of studying the impact of racism and tenure on faculty of color, this author wants 
to delve more into white privilege through the lenses of faculty of color, not only, to 
  
quote Oliver and Shapiro (1995) and Lui et al (2006), “the costs of being black” but more 
importantly the benefits of being a white faculty member with or on their way to getting 
tenure. 
 
Wealth and Economic Distribution 
 
Wealth is not simply income, as it provides a social safety net to those that have 
it, and can be used to understand the division of wealth in the United States when looked 
at through a historical lens that takes into account race.  Wealth, because it can be passed 
down through generations and partially determine what societal resources one can draw 
on, illuminates concepts of target statuses and their intersections with class (Oliver & 
Shapiro, 1997). 
Oliver and Shapiro (1997) give three parts to connecting these concepts, 
“racialization of state policy”, “economic detour,” and “sedimentation of racial 
inequality,” and though they explicitly make reference to economic denial to African-
Americans specifically, the framework could apply to a study of any target identity. 
 The first part refers to how public policy put in place by the government 
historically has “erected barriers…of self sufficiency [for target groups]” such as land 
grabbing from Native populations or denying policies, such as the GI Bill, to soldiers of 
color.  “Economic detour” refers to small and self-run business practices that are hindered 
by environments that “prohibit competition in the free market,” and though not 
necessarily important to this study, it is an important in the framing sense that it is one 
way wealth is denied to certain populations in this country.  The third piece is 
“sedimentation of racial inequality” which is a catch-all term for the historical and 
  
political context that keeps certain groups at the bottom of this stratified society, and 
completes the puzzle of oppression that gives meaning to the nature of how wealth is 
divided in this country socially. 
According to Brouwer (1998) 90% of Americans are at constant struggle with 
each other for a measly 18% of wealth in this country, as of 1992.  Added to Henitz and 
Folbre’s (2000) study of the median financial wealth of households in 1995, finding that 
the median financial wealth of African American households is $200, compared to that of 
White households at $18,100, it seems that there is a massive racial disparity of wealth in 
this country, and further, people of color, are affected deeper than whites. 
Lui et al. (2006) makes an appealing case for researching and moving towards the 
economic gap between different races stating that “clearly government assistance in asset 
development works…clearly the nation would benefit people if people of color with no 
assets had the security of home ownership, good education, fair pay, savings and 
retirement accounts…Clearly, people of color alone [as a numerical minority] can’t form 
a [large enough voting constituency to influence policy on their own] that don’t exclude 
them.”  This research project aims to add to the scholarship dedicated to racial and class 
activism that pushes for radical economic and policy change, through studying tenured 
positions at a Carnegie 1 institution, the University of Illinois at Urbana-Champaign; 
More specifically, in the African American ,History, and English departments in the 
College of LAS. 
White Privilege 
 
  
White privilege are the benefits to white people ascribed to them, whether they 
like it or not, acknowledge it or not, simply because of their role in a society that is 
dominated by white power.  Through her work with Women’s studies, Peggy McIntosh’s 
“White Privilege Unpacking the Invisible Knapsack” collected in White Privilege: 
Essential Readings on the other side of Racism (2008), has given many scholars a starting 
point in the discussion of white privilege, be it through looking at the costs of 
unacknowledged privilege (and its links to responsibility and oppression) and its positive 
and negative advantages (Goodman 2001, Jensen 2005).  Just putting a name to the 
power and privilege of certain people in society refocuses the issues of racism and wealth 
distribution especially when the effects are so institutionalized/systematic that they 
almost seem to be invisible and natural (Rains 1998). 
This author’s research study aims to frame future study on how wealth 
accumulation through tenure is affected by the status of being white in a white dominated 
society, through the lens of faculty of color, and perhaps what sorts of policy changes 
could be made to make tenure a more socially aware process (hooks, 2008, ed. 
Rothenberg). 
Framework for Study 
Most influential on this author’s work in the field has been Benjamin Baez and his 
qualitative study on sixteen faculty members of color at a private research university 
through interviews and analysis (1998).  His work was focused on showing that service, 
in relation to the tenure process, is not problematic, and actually exposes the practical 
  
inconsistencies of tenure and promotion evaluation at the level of higher education, and 
what resistance was taking place on individual and collective levels. 
Though this study was not exactly what this author had in mind to begin with, the 
research overlaps greatly as Baez had to explicitly define what service meant in the 
context of tenure as well as by definition, explore the relationship between the extra 
burdens, responsibilities, and challenges that faculty of color have to face in relation to 
their white cohorts.  Also, looking at the role that service plays in relation to teaching and 
scholarship is also key here, as the system of value, and subsequent weight in promotion 
decisions, hinges upon the expression in an environment that is a “research II university 
in a predominantly white, moderately sized town.” Most of these traits define University 
of Illinois in Urbana-Champaign; this begs for more qualitative research to be done on 
this campus in order to push the scope of policy influence further, not only on a local 
scale but on a larger institutional/structural one. 
For the study, the 16 faculty members had to be part of “a traditionally 
underrepresented racial or ethnic group and be tenured or be on the tenure track.”  The 
academic fields represented spanned over a wide range.  Interviews were conducted in 
the privacy of the faculty member’s office and went for about ninety minutes each and 
were based on previous research and literature on the topic ( Blackburn & Lawrence 
1995, Tierney & Bensimon 1996;) in addition to previous discussions with colleagues.    
Blackburn and Lawrence's Faculty at Work: Motivation, Expectation, Satisfaction 
(1995) looked into the motivations for everything scholarly, from service, to research, 
and teaching, that faculty members engage in at different types of universities within the 
  
United States (xiii).  Their work investigates one of “...the world's most dominant and 
enduring social structures...that critique society...produce knowledge” through the lens of 
the professor and his/her culture (1-4).  There definition a Research 1 institution came 
from the Carnegie classification at the time and describes the University of Illinois at 
Urbana-Champaign as “[Offering] a full range of baccalaureate programs, [committed to] 
graduate edcuation through the doctorate degree and give high priority to research...[with 
$33 million in government support and awarding at least 50 Ph.D. Degrees a year 
(amounts from 1983-84) (297).”  Their findings specifically found that service was a 
hindering part of faculty life that draws one away from research, problematic at an 
institution focused so heavily on research.    
Tierney and Bensimon's work Promotion and Tenure: Community and 
Socialization in Academe (1996) found a number of interesting experiences that their 
studied faculty members of color tend to go through that their white cohorts do not.  One 
experience was the feeling of isolation and being the “token other” in whatever groups 
they were a part of, specifically departmental.  Other experiences ranged from living with 
the fear that they were being considered by white faculty members as “unqualified 
outsiders” who got in only thanks to affirmative action, to being considered  a self-
segregationist of sorts when they sought reprieve and comfort from those outside the 
department but within their self-proclaimed identities (117-122).  Their findings allude to 
a type of racial oppression that mirrors not the kind of overt specific racism that has 
occurred in the past before the Civil Rights era, but a contemporary covert kind, one that 
Helen Neville(2009) and other scholars have defined as color-blind racism, “...a 
  
justification system to tolerate injustice...[impeding] individuals from expressing 
empathy for groups they may see who are living in racially segregated and impoverished 
neighborhoods” and that “...[CBRI is a] legitimizing...[framework] that serves to justify 
any form of group-based inequalities” with the assumption that “racial oppression is part 
of an objective reality” (118-120). 
Themes that arose during Baez’s study (1998) were the extra amount of 
responsibility, or abuse in a sense, the faculty were given or perceived, due to their racial 
ethnic identities, the conceptions of autonomy over one’s work, especially over the 
control of time, and how one’s consciousness of their race affects their feelings of 
inclusion (or subsequent exclusion) in a setting, political identity, scholarship, and 
activism. 
Christine A. Stanley (2006) also proved pivotal for conceptualizing my work.  I 
discovered her research while I was coding my results and was surprised to find much 
overlap in terms of themes that were investigated.  A comparison with her findings to 
mine will come later in the paper, but in general her work involving 27 different faculty 
members (all faculty of color and from varying levels of professorship, 25 from research 
institutions) found many forms of institutionalized racism and subsequent 
marginalization. 
Methodology 
 My pilot study is meant to inform possible future study on this topic and only 
scratches the surface of the questions that need to be answered and action that needs to be 
taken.  I conducted two, hour-long face-to-face interviews in private locations that were 
  
tape recorded and then transcribed, with identifying information removed, to preserve 
anonymity of those involved. 
 I found participants through referrals made by my professor of EPSY490: 
Whiteness and the University, as her work on racial oppression, specifically white 
attitudes  and psychology qualifies her as a gatekeeper of sorts to gaining access to 
tenured faculty with a certain type of awareness.  Through her I found two tenured 
faculty members to interview, one African American male in both the Department of 
African American Studies and History department, and one white female from the 
English department.  All three professors involved hold an the title of Associate Professor 
in their respective departments.  I emailed other tenured faculty from other departments 
but these were the only two who were able to both agree to be a part of my study and 
have time for my interview.  No compensation was given to either participant for their 
help. 
I myself am a senior undergraduate currently enrolled in the sociology program here at 
the University of Illinois at Urbana-Champaign.  I come from an from the white and 
middle-class Schaumburg, Illinois, born to a mother and father from Mexico and the 
Philippines, respectively.  Racially I identify as bi-racial but ethnically I tend to go back 
and forth between American, Filipino/Asian, and Mexican/Spanish. Experientially I have 
myself never lived through overt racial/ethnic aggressions and mostly grew up with well-
off white peers  leading me to continually question where I fit in racially, but for now I 
identify as “non-threatening brown person,” a term that is an amalgamation of  how 
others in my life have told me they see me; itself a telling example of white gaze and 
  
even the politicized ramifications for those of varying amounts of melanin within the 
United States, both topics outside the scope of this paper.  My upbringing and subsequent  
refinement of critical thinking through my major has led me to give the benefit of the 
doubt to those who hold narratives that go against those of dominant American 
ideologies, questioning the “generally accepted” status quo.   
My research questions and narrative analysis was greatly informed by Lee Anne Bell 
(2003) and were only slightly modified for this study.  Her research shows that careful 
analysis of counter-narratives could lead to reducing “racial tension” and increasing 
empathy and understanding through critical discusssion (p.24) .    bell hooks (2008) also 
played a role in showing me the importance of critiques of dominant institutions and 
ideologies made by those most vulnerable to the system. Because of her work I let my 
first interview with the African American faculty member determine how to approach my 
study of white privilege in the tenure process, specifically in the questions and follow ups 
(found in Appendix A) with the White faculty member. 
The initial questions I had were focused mainly on the service side of academic 
marginalization but through the first interview I was better able to pay attention to the 
forms of oppression through the push for quality research and teaching on this campus. 
Findings 
 The interviews revealed forms of racial oppression that are not likely to be seen as 
overtly racist, but rather institutionally and systematically marginalizing.  Following 
much of the literature already out in the field, the overarching society influences the way 
  
racial oppression takes shape in each context.  If tenure on this campus is based around 
“teaching and research” than these are the areas that oppression will make itself known. 
 First and foremost is the concept of how teaching plays into tenure.  It was 
quickly brought to my attention that a huge part of departmental evaluation of the 
candidates teaching ability came from how students anonymously rated the teacher's 
performance through the university's ICES forms.  These questionnaires are, according to 
the UIUC  website for ICES FAQ,  “designed to provide instructional feedback to 
instructors for course improvement, summative data to administrators for decision-
making (promotion, tenure, merit raises, awards, etc), and information for students to 
assist in selecting course instructors” (What is ICES?, online). 
 According to my African American interviewee, faculty members of target-
identities countering often-taken for granted histories and concepts, specifically faculty 
members of color talking about racial politics and history, will “pay hard” on these ICES 
forms.  He says that: 
“When you teach courses where the central topic concerns racialized 
communities, and race is a hot button issue in this society, particularly on this campus, and people 
want to hear a news paper version.  They don't want to...so you're in a classroom and you're laying 
out the conditions of African Americans in a historical period and you're making verifiable but hard 
critiques of American society, you will pay on the ICES evaluations...every semester I get a large 
section of students, especially white students, because of the questions they ask, who argue the 
course is disorganized [despite clearly laid out academic guidelines and grading procedures] , that I 
am disorganized, they expect that even if you are working off [Microsoft] Powerpoint, that you just 
keep moving linearly...When you teach African American history, you don't have students that 
come in knowledgeable, they come in not knowing anything and so when you're in that situation, if 
I just say someones name I can;t just move on.  I have got to contextualize because they don't know 
  
anything.  Black faculty and faculty of color, and faculty who teach courses on race run into 
situations on hostility and if you're black you run into cultural communicative differences and 
cultural communication style begins to matter...White students are the most difficult students to 
teach ...I literally had to see that I had to work harder in the class [after enrollment by White 
students increased in his classes over time] because much of teaching is cultural references.  Its not 
the things in the text, its the way in which you make examples...it and all of that takes up time.  It is 
mainly built around style, language, and process of delivering the information, whether or not you 
go like this [draws a line] or you move in circles that may ultimately move linearly [interviewee 
draws corkscrew] but at each point they don't just go like this [interviewee draws lines] sometimes 
you go backwards to pick up things [interviewee traces corkscrew].”  African American Male, 
Associate Professor 
 His quote points to how ICES forms, oftentimes, if at all, do not take into account 
the differences in background between teacher and student.  It is also important to note 
that he is pointing to his relations with White students in general and how common this 
theme of encountering resistance from dominant groups when speaking against 
dominant, privileged, histories and experience (Stanley, 2006). 
 Continuing, he had a particular anecdote: 
“...heres what they tend to say: if your teaching is so-so but your publishing 
record is great, it wouldn't be a problem but that no one would fail to get tenure on the basis of 
teaching.  But I know a case at this university that happened 2 years ago. [She is an] African 
American woman, College of Education.  She clearly was well above the baseline in terms of 
publication, I'm talking numbers now, I cant speak to the quality because its not my field, but the 
quality was such that only one person in her department voted against her for tenure.  It's at the 
department level that you expect people to know...out of all the tenured professors we don't know if 
that person voted mainly on the basis of teaching, but it went to the college executives, a woman, 
who didn't like this person was on this committee, raised hell over the ICES scores.  One class, one 
class.  And I think she had taught it 3 or 4 times, and its a class that everyone who's taught it gets 
lower ICES scores than they normally get, and its  a class where the black people that have taught it 
  
have experienced extreme racism from the students. One black woman that taught that class...[the 
faculty member teaches] this one class, and this is a person that has made the list of teachers ranked 
excellent like 4 or 5 times, and on the basis of this one class [the tenure committee decides]...that 
they're gonna delay her tenure for a year.  Now, me I'm a cool kind of person, I believe, and always 
believed that my work is good enough that if I didn't get tenure at one institution that another 
institution would take me and I don't and never fret over it.  Some people fret over it and most 
people fret over tenure.  This person had to endure that uncertainty for another year.  It was utter 
bullshit.  They didn't make the argument based on scholarship, like I said I cant talk to the 
scholarship, but she was constantly told it was her teaching.  When she pressed on saying that, 'well 
look I've made the list of faculty ranked excellent by the students several times.  My average 
teaching score is higher than the university average.'  But this one class, and you've taught this class 
3 or 4 times with low ICES with students, most of them student teachers from the college of 
education.  They are racist as hell.  That would be my nightmare example.  I know of no other 
instance where you take one class and use that as a basis to deny someone of tenure.  Thats how we 
have to think about it.  Now the next year she subsequently got tenure, but again it was another kind 
of fight.  It was back on the plan of how shes supposed to improve her teaching in that class.  Well 
you know what, I say, if my teaching is so bad in that class, then get somebody else to do it.  
Improve my teaching in the class? I'm not going to do it.  Theres a number of other things to do.”  
African American Male, Associate Professor 
 The white female professor also commented on this phenomena saying that when 
trying to incorporate race into her teaching:  
“My scholarship is about how the histories of race and histories of sexuality are 
entwined in American culture...Part of what I try to do is understand racism in structural terms...to 
look at effects rather than intentions...because I think there is a tendency [to make] white people 
defensive [when talking about race]...I have found this approach can be more productive...I always 
try to keep race on the table even when the issue is not obvious...one of the things I try to point out 
to my students is that...questions of [concepts not directly related to race like sexuality] cannot be 
separated from those of race...Mostly students are receptive...more than people think...but there 
have been times where people have been somewhat resistant so once in a while on my course 
  
evaluations there will be things like, 'I thought this was a course on sexuality and all we talked 
about race' so I am not bothered by that, that is a student that is working through assumptions about 
not having to think about race.” White female, Associate Professor 
 Her comments on the ICES forms seem to echo that of the African American 
professor in terms of types of response she got, but her statements seem to point to a 
lower level of incidence as well as a overall more positive acceptance.  The study by 
Stanley (2006) cites previous study by McGowan (2000) about African American faculty 
that found that there is a link between the race, age, and sex of the student and teacher, 
and the levels of resistance, leading this researcher to believe that with more time and 
interview pool, this study would have probably have found these links as well. 
 After teaching, and most importantly at a Research I institution, comes research 
and subsequent publishing. The African American interviewee spoke at great length on 
how the system of research is in and of itself not racist, but how when put into a cultural 
context of racial oppression in America, becomes another minefield that White faculty 
members don't generally need to navigate.  Questions of legitimacy of his work, scholarly 
reference, and where to publish present themselves often in his career and are 
demonstrated with the following narrative: 
“One of the major ways in which racial oppression has manifested itself is the 
venue in which you publish.  The conference in which you go to so as a historian theres a general 
expectation that I be a member of the American Historical Association, that I be a  member of 
American Historians and that I seek to publish in the journals that have the highest rate of rejection.  
So that theres a notion that the more articles a journal...the higher percentage of articles the journal 
refuses to publish, the better quality of the journal.  And so to follow that then, these white journals 
that have been established for a hundred years, that draw from all of the white historians in the 
country, are potential, they have a much larger range of people seeking to publish, they should have 
  
a higher rejection rate.  It doesn't necessarily follow mathematically, but they have a wider range.  
So these journals are viewed in high and great prestige.  Now it may be that within my field, 
African American history, the stuff they publish isn't that good.  Maybe they are not the best venue 
for my publications in terms of my audience...Organization of American Historians, in 2004, I 
think they were at the Association for the Study of African American Life and History, the oldest 
black scholarly association founded in 1915, the OAH, actually founded in 1940's, any way, they're 
at ASALH recruiting and the guy mentioned to me that they only have about 200 black members.  
Well, ASALH has got several thousand African American history faculty members, so is it better 
for me, in terms of exposure to the people who do what I do, who can give me critique on what I 
do, is it better for me to go to the OAH meetings, and I have gone to OAH meetings and you're 
lucky if you see 30 black people at their convention.  There might be another 50 white faculty who 
do African American history. Is that better or is it better for me to go to the conference at the Study 
of African American Life and History where I know I will have 600-800 faculty do African 
American history.  Which one should be my audience? I know that when I publish stuff, when its 
in a black studies journal and I move around conferences people tell me they've read it.  I know I 
have published stuff in some premier white journals and people I interact with haven't seen it. You 
follow?  But the expectation is that your market is to largest journals, the most prestigious, and 
thats not necessarily the case and that comes down racially because those are the journals that are 
harder to get into, those are the journals that are less likely to be hip, in terms of what the new 
arguments are, and all of those things help structure the image of the person coming up for tenure. 
So the first thing they ask is 'where did they publish'...Thats the politics of publishing.  The other 
aspect of this that gnaws at me, is the expectation that in your writings you will site the white 
people or the black people who are popular to a certain type of white person.  What I mean by that 
is that theres an expectation in certain camps that you reference say Fouccault, Diedre, or you 
reference Cornell West, as a friend of mine once told me 'people like to see the names of people 
they read reflected in their work' and I tend not to cite those folk, because I'm on the mission to 
further the black intellectual tradition.  Its not that I am unwilling to cite when they are relevant to 
what I'm doing, cool, but if I can say cite Du Bois, or James, CLR James, why do I need to cite 
Fouccault.  So those kinds of things become policing mechanisms, discipline mechanisms, that 
force you into kind of stream and force certain people out because you begin to look odd... I have 
  
probably read the files of 150, 160 mainly African American faculty people who juts got their PhD. 
Junior faculty who were seeking jobs here, and we brought it and looked at maybe 20 of these 
people over this time period.  And I can assure you that each one we brought in, at some point, 
regardless of what they were talking about, someone would ask them a question that went 
something like this 'Are you familiar with so and so who does their work in France and how do you 
see your work relating to this persons research on French crowds in the 18th Century.' And the 
expectation is that if this person is really tight, that they will be able to relate their work to this 
European concern, and it happens so often.  It would be one thing if we're talking about African-
Americans, and it is still maybe a little unnecessary, but I don't get as angry, to say well, 'well 
you're doing your work on blacks in the 19th century and you're looking at development of fraternal 
orders, what do you have to say about such and such white scholar who might be studying city 
politics in New York.' I'd say, okay, to the extent that the person's work has a political focus, he 
should be aware of whats being done, okay cool. But when they go to Europe or they come with 
the general question related to globalization, I say hmm... I haven't done it yet, but thats because I 
stopped going to those history department faculty hiring when they bring in folk, because I was 
doing other stuff for a few years, but when I go back I'm waiting to get someone who's doing 
Germany, Belgium, England or something, that's coming through for a job talk, I'm going to ask 
them “So how does your work relate to so and so's work on such and such and blacks on the South 
side of Chicago?” and the point is don't judge my work based on how it references what you know, 
because what you're doing is trying to find a comfort level for you. And if I do the same thing and 
start asking people who start who don't do African American history and the question is to what 
extent they can relate it to African American studies, there is an absurdity there.”  African 
American Male, Associate Professor 
 These specific accounts point to a lack of White privilege clearly.  His experience 
with the institutional questioning of every single aspect of research and publishing, and 
subsequent psychological distress stemming from choices he must make related to both 
his racial and scholarly identity are key concepts in understanding the different forms that 
oppression takes in different contexts.  His work is marginalized by the dominant culture 
  
time and time again in ways that White faculty members need not pay attention to 
themselves thanks to their privilege inherent in the system. 
Recommendations for Future Research and Policy Recommendations 
 In my overview of the literature I outlined how racial oppression work themselves out in 
general and how white privilege is key to understanding how this oppression works at the 
university level.  My study set out to create a starting point for future research on this 
campus and contribute to a growing set of work on marginalization of faculty of color in 
academic spheres.  Given more time, future study should include many more interviews 
to incorporate faculty members from as racial and ethnic backgrounds as possible to see 
how oppression differs by just changing one of the actors.  Not everything can be made 
visible from just one or two perspectives as the history of oppression of Japanese 
Americans differs from that of African Americans, Mexican Americans, etc. especially 
when gender is thrown into the mix.  Further, interviews at more levels of authority 
within the university should be had, such as department heads, department committees, 
and other people in the system representing positions of power through the checks and 
balances it must go through.  This kind of qualitative research is not at all exhaustive and 
needs to be explored as throughly as possible to provide an accurate basis of reality on 
which to act on.  
 If the tenure process here at UIUC is one that is supposed to be fair for all 
involved then there needs to be a serious overhaul of multiple aspects of it.  What was 
common in both of my interviews were cultural gaps that need to be consistently crossed 
when discussing ideas around privilege, responsibility, and thorough lessons of history.   
  
Like my first interviewee said, teaching is all about relating ideas through common 
references and if those references cannot be understood, then it will take longer to teach 
the material.  Interestingly enough the University, through the Office of Inclusion and 
Intercultural Relation, is looking to start piloting workshops centered around ideas like 
privilege and social identities.  Details on these programs are scarce, specifically because 
they are in their infancy, but I hope that these programs will give students a safe place to 
explore these controversial concepts.  Having an environment to even just begin talking 
about privilege and social identities could have a drastic effect on how students of non-
target identities, such as White Students, rate their experiences with teachers of target 
identities.  I would also like to see these dialogue courses or spaces become a mandatory 
event to take part in as in my experience,  the earlier one tends to be exposed to a 
concept, the more normal it tends to look from their cultural lens.  The first step to 
accepting other ways of being and experiencing reality is a massive step to common 
understanding and empathy building, in my opinion. 
 Another part in changing this systematic oppression comes at the level of faculty 
members.  Though it seems to be a heavy cross to bear, faculty members of color must 
keep pushing, against all odds, against racial oppression.  Though it is not their duty to 
take the weight of these cultural sins all by themselves, their work and their sharing of 
their points of view on dominant institutions should frame how the university as an 
institution and in a much larger context, our society, deals with this type of oppression.  
They are the ones that know the struggle the best and White faculty members have the 
responsibility inherent in their racial privilege to work to continually challenge 
  
themselves through critical self-reflection.  Questions of legitimacy and how things work 
must not be only put on to faculty members of color, but everyone involved with the 
process of tenure. 
The road to real change will be expensive and time consuming, if not never ending.  I 
believe that perfection in and of itself is impossible and it is a grave mistake to think that 
we should not be aiming for as much of it as possible. Full equality on all accounts is in 
everyone's best interest and is still a cultural myth within the United States, but by no 
means should this be a reason to not make it a cultural reality. 
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Appendix A 
“Before interview begins: review informed consent form and answer any questions 
respondent has about what will be done with the information they provide.  Assure 
respondent you are interested in understanding their perspective on race and racism, that 
there are no correct answers, and that you hope to make the interview as comfortable as 
possible in order for them to experss their ideas fully and completely.  Answser any 
questions they have.  Check to make sure your recorder is working properly before 
beginning.” (Bell, p. 27) 
Interview schedule 
 
1. Since the topic of this interview is institutional/systematic racism, let me start by 
asking you what is your definition of racism? Please describe some examples that 
illustrate racism for you?  
 
2. How do you identify racially? 
 
3. What was your earliest experience with racism?  How did this experience make 
you feel? How were your perspectives changed as a result of that experience? 
 
4. What was your earliest experience with institutional/systematic racism?  How did 
this experience make you feel? How were your perspectives changed as a result of 
that experience? 
 
5. What is tenure’s purpose on this campus, and why is it important? 
 
6. Are you tenured/ on the tenure track? 
 
7. Suppose I was a person of color and a newcomer to your department.  What 
unspoken rules would I have to learn to follow in order to be accepted/stay out of 
trouble?  What if I were white and a newcomer to your department? (If different) 
What do you think accounts for the difference if I was white? 
 
8. How, if at all, does race affect the tenure process? 
 
9. What conditions do you think are necessary for race discrimination to disappear in 
the tenure process? 
 
10. What is your institution currently doing to counteract racism? What more should 
they be doing? 
 
  
11. What do you do to oppose racism, how does this interact with your identity as a 
scholar? 
 
